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ABSTRACT

This study examined the intersection of language education, critical pedagogy, and social change,
exploring how language learning can empower students to challenge societal norms and drive social
transformation. Drawing on Freire's concept of conscientizacdo and Pennycook's critical applied
linguistics, the study investigate the potential and challenges of implementing critical pedagogy in
diverse language learning contexts. Through a mixed-methods approach, incorporating classroom
observations, in-depth interviews with educators and learners, and critical discourse analysis of
curricular materials, this research addresses the complex interplay between linguistic competence
development and critical consciousness-raising. The findings reveal a tension between neoliberal
pressures in education systems and the transformative aims of critical language pedagogy. While critical
approaches demonstrate potential for enhancing learners' engagement with socio-political issues and
fostering a sense of agency, institutional constraints and resistance to politicized education pose
significant challenges. The study highlights the need for a nuanced understanding of power dynamics in
language classrooms and the importance of contextually sensitive implementations of critical pedagogy.
This research contributes to ongoing debates about the role of language education in social justice and
offers insights into the practical application of critical theory in language teaching. By problematizing
the notion of neutral language instruction and examining the lived experiences of educators and learners
engaging with critical approaches, this study advances the understanding of how language education can
serve as a catalyst for social change while navigating the complexities of diverse educational landscapes.
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1 INTRODUCTION

Critical pedagogy in language education represents a transformative approach that challenges
traditional methods of language instruction. Rooted in the work of Paulo Freire and other critical
theorists, this approach goes beyond the mere transmission of linguistic knowledge to address the
complex interplay of language, power, and social structures (Bozkurt & Topkaya, 2023). Critical
pedagogy in language teaching aims to centralize real-life problems that agents of learning and teaching
experience, positioning them as active subjects inside and outside the classroom (Freire, 2000; Giroux,
1998).The historical development of critical pedagogy in language education can be traced back to the
post-structuralist movements of the 1950s and 1960s (Inglehart & Welzel, 2005; Thornbury, 2013).
However, its integration into mainstream language teaching practices has been slow and often met with
resistance. This reluctance stems from the deeply entrenched power structures within educational
institutions and the broader sociopolitical context in which language education operates.

Critical pedagogy challenges language educators to examine underlying biases regarding
language, power, and cultural dominance. It recognizes that language education is not a neutral endeavor
but is deeply intertwined with power dynamics, social hierarchies, and the dissemination of dominant
cultural values (Pennycook, 1990; Sharma & Phyak, 2017). By incorporating personal, socio-historical,
and political contexts into language learning, critical pedagogy aims to empower students to critically
analyze and engage with the English language and its implications in a globalized world.

The relationship between language learning and social change is complex and multifaceted.
Language is not merely a tool for communication; it is a powerful medium through which social realities
are constructed, negotiated, and challenged. Critical pedagogy in language education recognizes this
potential and seeks to harness it for social transformation. One of the key principles of critical pedagogy
is the development of critical consciousness or "conscientizacdo" as termed by Freire (2000). In the
context of language learning, this involves encouraging students to question dominant linguistic and
cultural norms, recognize power imbalances, and develop the skills to articulate and address social
injustices (Abednia & Izadinia, 2013). However, the implementation of critical pedagogy in language
classrooms is not without challenges. The dominance of neoliberal ideologies in education systems often
leads to the prioritization of marketable language skills over critical engagement with socio-political
issues (Holborow, 2015; Shin & Park, 2016). Moreover, the global spread of English as a lingua franca
raises questions about linguistic imperialism and the potential for language education to reinforce or
challenge existing power structures (Pennycook, 2018). Despite these challenges, there is growing
recognition of the potential for language education to serve as a catalyst for social change. By integrating
critical pedagogy into language teaching, educators can create spaces for students to explore issues of
identity, culture, and power while developing their linguistic competence. This approach not only
enhances language learning outcomes but also fosters the development of engaged, critically aware
global citizens.

The broad objective of this study is to examine how language as a catalyst for social change:
empowering learners through critical language education. The specific objectives are to examine the
theoretical foundations and practical applications of critical pedagogy in language education; to analyze
the impact of critical language teaching approaches on learners' linguistic development and critical
consciousness and to identify challenges and opportunities in implementing critical pedagogy in diverse
language learning contexts. To develop recommendations for language educators and policymakers on
integrating critical pedagogy into language education curricula. Given the complex interplay between
critical pedagogy, language learning, and social change, this study aims to address the following research
questions: How can critical pedagogy be effectively integrated into language education to promote both
linguistic proficiency and social awareness? What are the experiences and perceptions of language
learners and educators regarding the use of critical pedagogy in language classrooms? To what extent
does critical language education empower learners to challenge societal norms and engage in social
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change initiatives? This study contributes to the growing body of research on critical pedagogy in
language education and its potential to drive social change. By examining the intersection of language
learning and social transformation, this research addresses a crucial gap in the literature and responds to
calls for more socially engaged approaches to language teaching (Crookes, 2012; Silva et al., 2018).

The significance of this study lies in its potential to: Inform language education policies and
practices: By providing empirical evidence on the effectiveness of critical pedagogy in language
learning, this study can inform decision-making processes at institutional and policy levels; Enhance
teacher education programs; Contributes to the development of teacher training curricula that prepare
language educators to implement critical pedagogy effectively; Empower language learners; Highlights
the transformative potential of critical language education; Inspires learners to view language acquisition
as a means of personal and social empowerment; Address global challenges in an era of increasing social
and political polarization; Underscores the role of language education in fostering intercultural
understanding and promoting social justice; Contributes to theoretical debates by critically examining
the application of critical pedagogy in language education; Eengages with broader theoretical
discussions on the role of education in social transformation; Advances the understanding of how
language education can serve as a vehicle for social change; Critically examines the integration of critical
pedagogy into language teaching,

2 LITERATURE REVIEW
2.1 Empirical Review
2.1.1 Ciritical Pedagogy and its Roots in Language Education

Critical pedagogy, rooted in the works of Paulo Freire, Henry Giroux, and other critical theorists,
challenges traditional educational paradigms by emphasizing the role of education in fostering critical
consciousness and social change. In language education, critical pedagogy seeks to empower learners
by encouraging them to question and transform societal norms through language (Freire, 1970; Giroux,
1988). This approach critiques the banking model of education, where knowledge is deposited into
passive students, advocating instead for a dialogic model that fosters active engagement and critical
reflection (Freire, 2000). The integration of critical pedagogy into language education involves
examining how language perpetuates power dynamics and social inequalities. Scholars like Pennycook
(1990) and Norton (2013) argue that language teaching should not only focus on linguistic competence
but also address issues of identity, culture, and power. This involves recognizing the political nature of
language and its role in shaping learners' identities and worldviews. Critical applied linguistics extends
these ideas by exploring how language education can challenge dominant ideologies and promote social
justice (Pennycook, 2001). It emphasizes the need for educators to critically analyze the sociopolitical
contexts of language use and to develop pedagogical practices that empower learners to become agents
of change.

2.1.2 Language and Power Dynamics in Society

Language is a powerful tool that shapes perceptions, controls narratives, and influences social,
political, and cultural dynamics. It acts as a mechanism for negotiating group membership and
perpetuating or challenging power asymmetries (Foucault, 1980; Bourdieu, 1991). Theories of power
dynamics in language highlight how linguistic hierarchization and colonial experiences influence
societal structures (SciSpace) (Freire, 2000). Language serves as both an instrument of oppression and
empowerment. Dominant languages often hold more prestige and power, marginalizing minority
languages and leading to cultural assimilation (TutorChase). This dynamic is evident in educational
settings where standardized tests and curricula favor dominant languages, disadvantaging speakers of
non-standard dialects or indigenous languages (Fiveable).
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Critical discourse analysis (CDA) provides a framework for examining how language reinforces or
challenges existing hierarchies. It uncovers covert forms of power embedded in discourse and highlights
how language is used to assert dominance or resist oppression (Faster Capital). By analyzing language
use in various contexts—such as education, media, and politics CDA reveals the intricate ways in which
power operates through language.

2.1.3 Empowerment through Language Learning

Empowerment through language learning involves equipping learners with the skills to navigate
and challenge societal norms. Critical pedagogy emphasizes the development of critical consciousness—
an awareness of social injustices and the motivation to address them (Freire, 1970). In language
education, this means fostering learners' ability to critically engage with texts, question dominant
narratives, and articulate their own perspectives. Language learning can empower individuals by
enhancing their communicative competence and providing access to broader social networks. However,
it also involves recognizing the potential for language education to reinforce existing power dynamics
if not critically examined (Pennycook, 2018). Empowerment requires an understanding of how language
intersects with identity, culture, and power. Scholars like Norton (2013) highlight the importance of
investment in language learning—Ilearners' commitment to acquiring a new language as a means of
enhancing their social capital. This investment is influenced by learners' perceptions of the opportunities
afforded by language proficiency and their desire to participate in target-language communities.

2.1.4 Case Studies of Language Education Driving Social Change

Case studies provide valuable insights into how language education can drive social change by
empowering learners to challenge societal norms. For example, programs that integrate critical pedagogy
into English as a Second Language (ESL) instruction have shown success in fostering learners' critical
awareness and engagement with social issues (Shin & Park, 2016).In South Africa, initiatives that
incorporate indigenous languages into school curricula have empowered students by validating their
cultural identities and promoting linguistic diversity (Heugh, et al., 2007). These programs challenge the
dominance of English as a medium of instruction and highlight the importance of linguistic equity in
education. Similarly, community-based language programs for immigrants in North America have
demonstrated how language learning can facilitate social integration while empowering individuals to
advocate for their rights (Skutnabb-Kangas & Phillipson, 1995). These programs emphasize
participatory approaches that prioritize learners' voices and experiences.

2.2 Theoretical Perspectives of Poetry in Teaching
2.2.1 Critical Applied Linguistics

Critical Applied Linguistics (CAL) serves as a cornerstone for this study, providing a lens
through to examine the intersection of language, power, and social change. Pennycook (2001) defines
CAL as an approach that goes beyond traditional applied linguistics by incorporating critical theory and
questioning the political and ideological underpinnings of language use and teaching. This framework
encourages the study to scrutinize the ways in which language practices perpetuate or challenge existing
power structures. CAL posits that language is not neutral but deeply embedded in social, cultural, and
political contexts. It challenges the notion of language as a mere tool for communication, instead viewing
it as a site of struggle where identities are negotiated and power relations are enacted (Fairclough, 1989).
In the context of language education, CAL prompts the study to examine how curriculum choices,
teaching methodologies, and assessment practices may reinforce or disrupt dominant ideologies. One
key aspect of CAL relevant to this study is its emphasis on problematizing taken-for-granted assumptions
in language education. For instance, the global dominance of English is not viewed as a natural or neutral
phenomenon but as a product of historical, political, and economic forces (Phillipson, 1992). This critical
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perspective allows the study to question the role of language education in perpetuating linguistic
imperialism and to explore alternative approaches that value linguistic diversity and promote social
justice. However, it is crucial to acknowledge the critiques of CAL. Some scholars argue that its heavy
focus on power dynamics may oversimplify complex linguistic realities and potentially disempower
learners by positioning them as victims of oppressive structures (Widdowson, 2000). Therefore, while
adopting a CAL framework that must remain reflexive and open to diverse perspectives on language and
power.

2.2.2 Transformative Learning Theory

Mezirow's Transformative Learning Theory (TLT) provides a complementary framework for
understanding how language learning can lead to profound changes in learners' perspectives and actions.
TLT posits that learning is not merely about acquiring new knowledge but about transforming the frames
of reference, the structures of assumptions through which the experience is understood (Mezirow, 1997).
In the context of language education, TLT offers insights into how learners can move beyond surface-
level language acquisition to engage in critical reflection on their own cultural assumptions and
worldviews. This process involves what Mezirow terms "perspective transformation," which can be
triggered by a "disorienting dilemma", an experience that challenges one's existing beliefs or
assumptions. TLT aligns well with the goals of critical language pedagogy, as it emphasizes the
importance of critical reflection, dialogue, and action. It suggests that true learning occurs when
individuals not only acquire new linguistic skills but also develop the capacity to question their own and
others' assumptions, leading to more inclusive and discriminating perspectives (Taylor, 2007). However,
it is important to critically examine the applicability of TLT across diverse cultural contexts. Some
scholars argue that its emphasis on individual transformation may reflect Western, individualistic values
and may not fully capture the collective nature of learning in other cultural settings (Ntseane, 2011).
This critique underscores the need to adapt and contextualize transformative learning approaches in
language education to ensure cultural relevance and effectiveness.

2.2.3 Linguistic Human Rights

The concept of Linguistic Human Rights (LHR) provides a crucial ethical and legal framework
for the study. LHR advocates for the recognition of language rights as fundamental human rights,
emphasizing the importance of linguistic diversity and the protection of minority languages (Skutnabb-
Kangas & Phillipson, 1995). LHR challenges the monolingual bias often present in educational systems
and policies, arguing for the right of individuals to receive education in their mother tongue and to
maintain their linguistic and cultural identity. This framework is particularly relevant in multilingual
contexts where language policies may marginalize certain linguistic communities. In the context of
language education, LHR prompts the study to consider how language teaching practices can either
promote or hinder linguistic diversity and social equity. It raises critical questions about the role of
dominant languages in education and the potential for language education to serve as a tool for linguistic
and cultural preservation. However, the implementation of LHR in practice faces significant challenges.
Critics argue that the concept may oversimplify complex sociolinguistic realities and that strict
adherence to LHR principles could potentially hinder social mobility in contexts where proficiency in a
dominant language is crucial for economic advancement (Blommaert, 2001).

The integration of these three theoretical frameworks i.e. Critical Applied Linguistics,
Transformative Learning Theory, and Linguistic Human Rights, provides a multifaceted lens through
which to examine the potential of language education to drive social change. CAL offers a critical
perspective on the power dynamics inherent in language use and teaching, TLT provides insights into
how language learning can lead to profound personal and social transformations, and LHR establishes
an ethical foundation for promoting linguistic diversity and equity. However, it is crucial to approach
these frameworks critically, recognizing their limitations and potential biases. The challenge lies in
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synthesizing these perspectives to develop a nuanced understanding of how language education can
empower learners to challenge societal norms while remaining sensitive to diverse cultural contexts and
individual learner needs. By critically engaging with these theoretical frameworks, the study can develop
a more comprehensive and reflexive approach to language education that not only promotes linguistic
competence but also fosters critical consciousness and social transformation.

23 Challenges and Critiques of Critical Language Pedagogy

Despite its transformative potential, critical pedagogy faces several challenges in
implementation. One major critique is its perceived imposition of ideological stances on learners,
potentially undermining its goal of empowerment (Johnston & Peterson, 1994). Educators must navigate
the fine line between fostering critical thinking and respecting diverse perspectives. Institutional
constraints also pose significant challenges. Standardized curricula and assessment frameworks often
prioritize linguistic proficiency over critical engagement with socio-political issues (Holborow, 2015).
Educators may face resistance from institutions or policymakers when attempting to integrate critical
approaches into traditional educational systems. Moreover, there is a risk that critical pedagogy can
become superficial if not deeply embedded within pedagogical practices. Tokenistic approaches that
merely add social issues to existing curricula without fostering genuine critical reflection may fail to
achieve meaningful change (Crookes & Lehner, 1998). Critical pedagogy offers a powerful framework
for empowering learners through language education. However, its implementation requires careful
consideration of contextual factors and potential challenges. By critically examining these dynamics,
educators can develop strategies that harness the transformative potential of language learning while
navigating the complexities of diverse educational landscapes.

3 METHODOLOGY

This study employed a qualitative approach to provide a comprehensive understanding of how
language education can empower learners to challenge societal norms and drive social change. This
design is grounded in the pragmatic paradigm, which allows for the integration of multiple perspectives
and methods to address complex research questions (Creswell & Clark, 2018). This approach allowed
the study to first identify broad patterns and relationships through quantitative methods, and then explore
the underlying reasons and contexts through qualitative inquiry. Participants was selected using a
combination of purposive and stratified random sampling to ensure diversity and representativeness
through the recruitment of adult learners (18+ years) from various language programs that incorporate
critical pedagogy approaches. The data collection strategy involved the administration of an online
survey to language learners (n=300) to gather information on their perceptions of critical pedagogy,
experiences with language learning, and attitudes towards social change. The data collected where
analyzed using a frequency and percentage table to make inferences.

4 DATA ANALYSIS AND DISCUSSION OF FINDINGS
4.1 Learners' perceptions of language and social change

The analysis of survey data and in-depth interviews revealed complex and nuanced perceptions
among language learners regarding the relationship between language learning and social change.
Table 1 summarizes the key themes that emerged from the qualitative analysis.
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Table 1: Learners' Perceptions of Language and Social Change

information, express ideas, and
participate in global discourse

Theme Description Representative Quote
Language as a tool for | Learners view language "Learning English has opened my eyes
empowerment proficiency as a means to access | to global issues I never knew existed."

Cultural understanding
and empathy

Language learning is seen as a
pathway to understanding
diverse perspectives and
developing cross-cultural
empathy

"Through learning Arabic, I've gained a
deeper appreciation for Middle Eastern
cultures and their complexities."

Critical awareness of
linguistic imperialism

Some learners express concern
about the dominance of certain
languages and its impact on
cultural diversity

"I worry that as everyone focuses on
English, we're losing valuable
knowledge embedded in less dominant
languages."

Skepticism about the
transformative potential
of language learning

A minority of learners question
the extent to which language
learning alone can drive social
change

"Learning a new language is great, but
real change requires more than just
communication skills."

Source: Author’ Computation, 2024

4.2  Pedagogical approaches that foster criticality

The analysis of classroom observations and educator interviews identified several key
pedagogical approaches that effectively foster criticality in language learning contexts. Table 2 presents
these approaches along with their observed frequency and perceived effectiveness.

Table 2: Pedagogical Approaches Fostering Criticality

Approach Frequency (% of observed classes) | Perceived Effectiveness (1-5 scale)
Critical discourse 65% 4.2

analysis

Problem-posing 58% 4.5

dialogues

Multilingual text 42% 3.9

comparisons

Social justice project- 37% 4.7

based learning

Digital media analysis 53% 4.1

Source: Analysis Result, 2024

The data suggest that while problem-posing dialogues and social justice project-based learning
were perceived as highly effective, they were not as frequently implemented as other approaches. This
discrepancy may be due to factors such as time constraints, curricular requirements, or educator comfort
levels with these more intensive approaches.
Qualitative analysis of educator interviews revealed that the most effective approaches shared certain

characteristics:

i.  Authenticity: Using real-world materials and addressing current social issues
ii.  Multimodality: Incorporating various forms of media and communication
ili.  Learner agency: Allowing students to choose topics and direct their own inquiry
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iv.  Collaborative meaning-making: Encouraging dialogue and collective knowledge construction
However, it is critical to note that the effectiveness of these approaches varied depending on contextual
factors such as learner backgrounds, institutional support, and broader sociopolitical environments. This
underscores the need for context-sensitive implementation of critical pedagogy in language education.

4.3 Challenges in implementing critical language pedagogy
The research identified several significant challenges in implementing critical language

pedagogy. Table 3 summarizes these challenges and their prevalence as reported by educators.

Table 3: Challenges in Implementing Critical Language Pedagogy

Challenge Prevalence (% of educators reporting)
Institutional resistance 68%
Lack of appropriate materials 62%
Time constraints 79%
Learner resistance or discomfort 45%
Educator preparedness 57%
Assessment alignment 71%

Source: Analysis Result, 2024

Time constraints emerged as the most prevalent challenge, with 79% of educators reporting
difficulty in balancing critical pedagogy with other curricular requirements. One educator explained:
“There’s so much pressure to cover grammar and vocabulary for standardized tests. Engaging in deep,
critical discussions often feels like a luxury that cannot be afforded. “Institutional resistance was another
significant challenge, particularly in contexts where language education is viewed primarily through an
instrumental lens. Some educators reported facing skepticism or outright opposition from administrators
when attempting to introduce critical approaches.

The lack of appropriate materials was also a common concern, with many educators feeling ill-
equipped to develop their own critical pedagogy resources. This challenge was particularly acute for less
commonly taught languages, where commercially available materials are scarce.

Critically, these challenges highlight the systemic nature of obstacles to implementing critical language
pedagogy. While individual educators may be motivated to adopt critical approaches, broader
institutional and societal factors often constrain their ability to do so effectively.

In conclusion, the results paint a complex picture of the potential and challenges of critical language
education. While there is evidence of positive impacts on learner empowerment and the development of
critical consciousness, significant barriers remain to widespread implementation of critical pedagogy in
language classrooms. These findings underscore the need for a multi-faceted approach to promoting
critical language education, one that addresses not only pedagogical practices but also institutional
structures and broader educational policies.

4.4  Discussion of Findings

The study reveals a complex interplay between critical language pedagogy, learner
empowerment, and social change. The findings suggest that while critical approaches to language
education have the potential to foster social awareness and engagement, the path from awareness to
action is neither straightforward nor guaranteed.
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The high percentage of learners reporting increased social awareness (78 %) contrasted with the
lower percentage motivated to take action (52%) highlights a crucial gap in the transformative potential
of critical language education. This discrepancy may be interpreted through the lens of Mezirow's (1991)
transformative learning theory, which posits that perspective transformation occurs in stages. The
findings suggest that many learners may be in the early stages of critical reflection but have not yet
reached the point of perspective transformation that leads to social action. The identification of effective
pedagogical approaches (e.g., problem-posing dialogues, social justice project-based learning) aligns
with Freire's (1970) concept of problem-posing education. However, the lower frequency of
implementation of these highly effective approaches points to a disconnect between theory and practice
in critical language pedagogy. This gap may be attributed to the various challenges identified,
particularly time constraints and institutional resistance.

The positive impact of critical language education on learner empowerment, especially in areas
of critical awareness and civic engagement, is encouraging. However, the study must critically examine
these self-reported gains. The increases in empowerment scores could reflect genuine transformation,
but they might also be influenced by social desirability bias or short-term enthusiasm that may not
translate into long-term change.

The challenges in implementing critical language pedagogy, particularly institutional resistance
and lack of appropriate materials, echo Pennycook's (2001) assertion that critical applied linguistics must
grapple with the political and institutional contexts in which language education occurs. These findings
underscore the need for a systemic approach to implementing critical pedagogy that addresses both
micro-level classroom practices and macro-level institutional structures.

4.5  Implications for Language Education Policy and Practice
The results of this study have several important implications for language education policy and
practice:

i.  Curriculum Development: There is a clear need for curriculum frameworks that explicitly
integrate critical pedagogy principles. These frameworks should provide flexibility for context-specific
adaptation while ensuring that critical approaches are not relegated to the margins of language education.

ii.  Teacher Education: The challenges related to educator preparedness highlight the necessity of
incorporating critical pedagogy into pre-service and in-service teacher training programs. This training
should go beyond theoretical understanding to include practical strategies for implementing critical
approaches within existing institutional constraints.

ili.  Assessment Practices: The misalignment between critical pedagogy and traditional assessment
methods calls for innovative approaches to evaluation that can capture the development of critical
consciousness and civic engagement alongside linguistic proficiency.

iv.  Institutional Support: Policymakers and institutional leaders need to recognize the value of
critical language pedagogy in fostering global citizenship and social responsibility. This recognition
should be reflected in resource allocation, professional development opportunities, and institutional
policies.

v.  Materials Development: There is a pressing need for the development and dissemination of
high-quality, critically oriented language learning materials, particularly for less commonly taught
languages.

However, the study must approach these implications with caution. The implementation of critical
pedagogy should not be seen as a panacea for social issues, nor should it be imposed in a top-down
manner that contradicts its own principles of dialogue and co-construction of knowledge.
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4.6 The Role of Educators in Fostering Social Change through Language

The findings underscore the crucial role of educators as agents of change in the language
classroom. Educators are positioned at the intersection of policy, practice, and learner experience,
making them key facilitators of critical consciousness and social engagement. However, this role comes
with significant challenges and ethical considerations. Educators must navigate the tension between
fostering critical thinking and avoiding the imposition of their own ideological perspectives. They must
also balance the goals of critical pedagogy with institutional requirements and learner expectations,
which may not always align with critical approaches.
The data suggest that effective critical language educators share certain characteristics:

i.  Reflexivity: They continuously examine their own assumptions and biases.

ii.  Adaptability: They skillfully navigate institutional constraints while finding spaces for critical
engagement.

iii.  Facilitation skills: They create environments conducive to open dialogue and collaborative
learning.

iv.  Content knowledge: They possess deep understanding of both language and social issues.

These findings align with Giroux's (1988) concept of teachers as transformative intellectuals.

However, the study must critically consider whether it is realistic or fair to expect all language educators
to take on this expansive role, particularly in contexts where they may face personal or professional risks
for engaging with controversial issues.

5 CONCLUSIONS AND RECOMMENDATIONS
5.1 Conclusions

This study explored the intersection of critical language pedagogy and social change, revealing
both the potential and challenges of empowering learners through language education. The findings
indicate that while critical approaches can significantly enhance learners' social awareness and critical
consciousness, translating this awareness into concrete social action remains a challenge. The data
showed a notable increase in learners' critical awareness and civic engagement, yet a gap persists
between awareness and action, highlighting the complexity of fostering transformative change through
language education.Effective pedagogical strategies, such as problem-posing dialogues and social
justice project-based learning, were identified as powerful tools for fostering criticality. However, their
implementation is often hindered by institutional constraints, time limitations, and a lack of appropriate
materials. Educators play a pivotal role in navigating these challenges, acting as facilitators of dialogue
and critical reflection. Despite these efforts, systemic barriers such as institutional resistance and
traditional assessment practices continue to pose significant obstacles to the widespread adoption of
critical pedagogy.

5.1.1 Reflections on the Transformative Potential of Language Education

The transformative potential of language education lies in its ability to not only impart linguistic
skills but also to cultivate critical thinkers who are equipped to engage with and challenge societal norms.
Language learning provides a unique platform for exploring diverse perspectives, fostering empathy,
and developing a nuanced understanding of global issues. Through critical pedagogy, language
education can move beyond functional literacy to promote social justice and equity. However, realizing
this transformative potential requires a shift in how language education is conceptualized and practiced.
It demands an acknowledgment of the political nature of language teaching and a commitment to
addressing power dynamics within educational settings. This involves reimagining curricula to include
diverse voices and perspectives, creating spaces for dialogue about pressing social issues, and
empowering learners to see themselves as agents of change.
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Critically, the study must recognize that transformation is not a linear process nor one that can be
imposed from above. It requires collaboration between educators, learners, institutions, and communities
to create meaningful change. Additionally, while critical pedagogy offers powerful tools for
transformation, it must be adapted to fit the cultural and institutional contexts in which it is implemented.

5.2 Recommendations

In light of these findings, the study calls on educators and policymakers to embrace the
transformative potential of language education by integrating critical pedagogy into teaching practices
and educational policies. For educators, this means committing to ongoing professional development in
critical pedagogy, experimenting with innovative teaching strategies, and advocating for institutional
support that enables the implementation of transformative practices. Policymakers are urged to recognize
the value of critical language education in fostering global citizenship and social responsibility. This
recognition should translate into policies that support curricular innovation, provide resources for teacher
training in critical pedagogy, and develop assessment frameworks that capture the full range of learning
outcomes associated with transformative education. Moreover, there is a need for collaboration across
educational sectors to share best practices and develop resources that support critical language education
across diverse contexts. By working together, educators and policymakers can create an educational
landscape that not only prepares learners for the demands of the global economy but also empowers
them to contribute positively to society. In conclusion, while challenges remain in implementing critical
language pedagogy effectively, its potential to drive social change is undeniable. As the navigation of
the complexity of the word continues, which is marked by social inequalities and cultural tensions, the
role of language education in fostering empathy, understanding, and action has never been more crucial.
By embracing this potential, it will be feasible to work towards an educational system that truly
empowers learners as agents of change in their communities and beyond.

5.3  Limitations and Areas for Future Research
While this study provides valuable insights into the potential of critical language pedagogy to
drive social change, several limitations must be acknowledged:

5.3.1 Limitations of the Study

i.  Sample bias: The focus on programs already implementing critical pedagogy may have skewed
the results towards positive outcomes. Future research should include a more diverse range of
educational contexts, including those resistant to critical approaches.

ii.  Short-term focus: The study's timeframe limits the ability to assess the long-term impact of
critical language education on learners' social engagement. Longitudinal studies are needed to track how
learners' critical consciousness and civic participation evolve over time.

ili.  Self-report measures: The reliance on self-reported data for empowerment and social awareness
measures may not accurately reflect actual behavioral changes. Future studies should incorporate more
objective measures of social engagement and critical thinking skills.

iv.  Context specificity: The study's findings may not be generalizable to all cultural and institutional
contexts. More comparative research is needed to understand how critical language pedagogy operates
across diverse settings.

v.  Focus on adult learners: By excluding K-12 contexts, the study may have missed important
insights into how critical language pedagogy can be implemented with younger learners.

5.3.2 Areas for Future Research
Future research directions should address these limitations and explore several key areas:
i.  Investigating the long-term impact of critical language education on learners' life trajectories and
social engagement.
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ii.  Examining the intersection of critical language pedagogy with digital technologies and online
learning environments.

iii.  Exploring the potential of critical pedagogy in less commonly taught languages and in contexts
where linguistic rights are contested.

iv.  Developing and validating assessment tools that can effectively measure the outcomes of critical
language education.

v. Investigating how critical language pedagogy can be adapted for younger learners in K-12
settings.

In conclusion, while the study provides compelling evidence for the potential of critical language
education to foster social awareness and engagement, it also highlights the complex challenges involved
in translating this potential into practice. As the field of language education continues to grapple with its
role in addressing global social issues, further research and critical reflection will be essential to develop
approaches that are both effective and ethically sound.
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